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Aims of the programme

Rationale and general aims

This BA degree explores the complexities of Working with Children, Young People and Families in
different contexts. The programme is predicated on the belief that supporting children and families
through periods of transition can be difficult and demanding. Without appropriate knowledge and skills,
practitioners supporting children in schools, Children’s Centres and Extended Schools and youth and
community services and in the unpaid and voluntary sector can feel directionless and without a clear
vision as to how to proceed with a child, young person or family requiring support. Although this sense
of drift is disconcerting for the practitioner, in some cases, the outcomes are tragic and disastrous for
the children involved.

In the UK today, research indicates that a high proportion of children continue to live in circumstances
of unmet needs. (Action for Children, 2014) Over time, these unmet needs manifest themselves
socially and psychologically in terms of reduced life chances and social inequality. Furthermore, the
financial cost of addressing the needs of these children and young people in remedial services is much
more expensive than if these needs had been assessed and addressed ‘preventatively’ and earlier in
the life course.
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Although students might have an interest in ‘social justice’ inequality and seek to enter a profession
upon graduation that ‘makes a difference’, there are also strong economic arguments for working with
children and families preventatively and before difficulties are exarcerbated.

One of the challenges of undertaking this preventative work with families is that practitioners must be
knowledgable, confident and resilient. They must be aware of professional boundaries and seek to
empower parents to improve the developmental opportunities for their children. These skills can be
enhanced through studying the research and effective practice in the area, comparing and contrasting
explanations and approaches and then applying these to case studies and practice examples. Hence,
students will study these and be encouraged to make choices in terms of applying these theories to
practice. Exploration of the relationship between theories and practices lies at the heart of this
programme. Over the course of the 3-year programme, students will have increasing opportunities to
justify their applications of theory into practice and decision making. In terms of future employability,
students need to be effective decision makers and also to be able to justify options and decisions to
the children and families and other audiences/stakeholders, such as schools, Police Health services,
with whom they work. WWCYPF graduates will have to have sufficient confidence and knowledge to
negotiate a variety of perspectives that are sometimes in conflict. Therefore, there is an underlying
expectation that professional decision making should be robust and ‘evidence informed’ and based on
the findings of research that students are exposed to throughout the programme.

Alongside the theory into practice simulations that take place in the classroom and are featured in
assessments, students also have the opportunity to examine and apply theory into practice in two
Professional Development and Placement modules, with further employer linkage offered in the Level
6 Research Project. As well as enhancing their CV, students are able to experience what Working with
Families practice might involve, enabling them to develop and modify their career aspirations and to
relate theories and practices within an employment context.

Promoting the wellbeing of children and people continues to be at the forefront of national and
international policy agendas. Government spending in this area continues to increase, including
research funding and expansion of the theory, policy and research discourse. Hence, the different
facets of Working with Families continue to expand, providing more and broader employment
opportunities for those involved.

Graduates will be able to make a positive contribution to the development and well-being of children,
young people and families and will be well-placed to respond to the developing policy and legal
framework. Graduates’ understanding will be grounded within theoretical frameworks that draw upon
traditional and contemporary theories. They will be aware of comparable international practice and
have the potential to become the innovative practitioners and decision makers of the future. The course
is designed to maximise the potential employability of graduates. To achieve this, module descriptors
have been revised to include international practice and employability as key themes.

Aims:

e to develop a critical understanding of practice within the context of national and international political
agendas, that highlight the importance of working with children, young people and families;

¢ to enable students to make links between concepts and approaches and to apply these to
professional development, initially during placements and subsequently after graduation;

¢ to develop a reflective, professional approach that is durable and adaptable, both during study
and after graduation;

e to offer a varied, challenging and stimulating learning experience within a supportive and
formative learning environment, which will encourage students to reach their academic
potential;

o to offer pedagogical approaches that meet students’ individual learning needs; these focus on
developing critical awareness of self and others in working with children, young people and
families;

e to support students through self-management of change, developing confidence, professional
attitudes, awareness of their enduring vocational, academic and personal values and the motivation
to engage in postgraduate study and/or vocational pathways;
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e to develop informed BA degree graduates, who are able to work collaboratively to the highest
standards, recognising, devising, proposing and sharing patterns of good practice with children,
young people and their families;

¢ to enhance students’ employability through building academic skills and confidence and extending
their understanding of professional roles, contexts and activities and preparing for further career
advancement.

3. Student learning outcomes of the programme

Learning outcomes in terms of:

— knowledge and understanding (K)

intellectual / cognitive / 'thinking’ skills (1)

physical skills specific to the subject (P)

employability skills (E)

The ‘K1’, etc codes are used in section 7¢) and module descriptors to refer to each of these learning
outcomes.

On successful completion of the programme students will have demonstrated:

Knowledge and Understanding

K1 coherent knowledge and critical understanding of contemporary theories and  perspectives,
legislation, policy guidance and scholarly national and international research evidence determining
current practice with children, young people and families;

K2 awareness of the effects of political and international contexts on policy and practice affecting key
issues;

K3 knowledge of different individual needs that are manifested, including issues of equality, diversity
and inclusion, and how these may be demonstrated in the behaviour and development of
children, young people and families and strategies and practice addressing their needs;

K4 knowledge of the current methods of assessment and intervention in working with children, young
people and families;

K5 awareness of research methods and methodology approaches, including researching sensitive
subjects.

Intellectual/cognitive/'thinking’ skills
I1 development of reasoned arguments and challenging of assumptions; effective and sustained
communication of results and arguments;

12 an ability to critically analyse and evaluate research relating to current and historical policy,
documentation, frameworks and practice;

I3 evaluation of the use of role-related techniques/strategies in work with children, young people
and families, such as review, planning, observation, counselling, assessment and intervention.

Employability skills

E1l Self-management — the ability to plan and manage time; readiness to accept responsibility and
improve their own performance based on feedback/reflective learning; the ability to take initiative and
be proactive, flexible and resilient;

E2 Team working — the ability to co-operate with others on a shared task and to recognise and take on
appropriate team roles; leading, contributing to discussions and negotiating; contributing to
discussions; awareness of interdependence with others;
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E3 Business and sector awareness — an understanding of the key drivers for business success,
including the importance of customer/client satisfaction and innovation; understanding of the
market/sector in which an organisation operates; the ability to recognise the external context and
pressures on an organisation, including concepts such as value for money, profitability and
sustainability;

E4 Problem-solving — a capacity for critical reasoning, analysis and synthesis; a capacity for applying
knowledge in practice; an ability to retrieve, analyse and evaluate information from different sources;

E5 Communication — the ability to present information clearly and appropriately, both orally and in
writing, and to tailor messages to specific audiences and purposes;

E6 Application of numeracy — a general awareness of mathematics and its application in practical
contexts; the ability to carry out arithmetic operations and understand data, to read and interpret
graphs and tables and to manage a budget;

E7 Application of information technology — the ability to identify the appropriate IT package for a given
task; familiarity with word-processing, spread sheets and file management; the ability to use the
internet and email effectively;

E8 Entrepreneurship/enterprise — the ability to demonstrate an innovative approach and creativity, to
generate ideas and to identify and take opportunities;

E9 Social, cultural & civic awareness — embracement of an ethos of community and civic responsibility;
an appreciation of diversity and ethical issues; an understanding of cultures and customs in the wider
community;

E10 Self-development — the development of existing skills and acquisition and application in the
workplace of the range of new knowledge, skills and qualities that will prepare participants to
assume responsibility within organisations; appreciation of qualities and transferable skills such
as the exercise of personal responsibility and decision-making necessary for employment and
progression to other qualifications; improved self-confidence through development and self-
appraisal of their own professional and academic skills, attitudes and values.

See also the generic learning outcomes for subsidiary awards set out in section 4 below.

Statement of congruence with the relevant published subject benchmark statements
(including appropriate references to the FHEQ and any PSRB, employer or legislative requirements)

While there is not a single QAA subject benchmark into which this single honours degree programme easily
fits, the programme has been predominantly drawn from the social work benchmark, though the degree
programme has a wider focus, as evident in Section 5 (summary of content by theme) and Section 7
(learning and teaching strategies). The overall coherence of this programme is congruent with the following
benchmarks (illustrated in Section 5):

Early Childhood Studies (2007)
Criminology (2007)

Social Work (2008)

Youth and Community Work (2009).

Evidence for programme coherence and congruence with the subject benchmarks listed, can be seen in the
module descriptors (see NP4s).
Links to professional, statutory and regulatory bodies

The structure, content and delivery of the BA degree programme is designed in accordance with the
requirements of:
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(CWDC, 2010);

e Statutory/non-statutory guidance and frameworks for integrated Children's Services, e.g. National
Occupational Standards (NOS) and Common Core of Skills and Knowledge for the Children’s Workforce

¢ Widening Participation research (HEFCE, 2013).

4. Learning outcomes for subsidiary award: Certificates and Diplomas of
Higher Education and ordinary degrees

The assessment
strategy is designed so
that each of these
outcomes is addressed
by more than one
module at Level 4.

Generic learning outcomes for the award of Certificate of Higher Education:

On successful completion of at least 120 credits, students will have
demonstrated an ability to:

interpret and evaluate data appropriate to the discipline;

make sound judgements in accordance with basic disciplinary
theories and concepts;

evaluate the appropriateness of different approaches to solving
problems within the discipline;

communicate the results of their work coherently;

and will have had specific opportunities to display transferable skills
relevant to employment related to the discipline.

The assessment
strategy is designed so
that each of these
outcomes is addressed
by more than one
module over Levels 4
and 5.

Generic learning outcomes for the award of Diploma of Higher Education:

On successful completion of at least 240 credits, students will have
demonstrated, in addition to the outcomes for a Certificate:

critical understanding of disciplinary principles;

application of concepts outside their initial context;

use of a range disciplinary techniques;

proficient communication of the results of their work;

and will have had the opportunity to develop transferable skills
relevant to employment related to the discipline including successful

completion of at least one professional placement or school based
training component.

The assessment
strategy is designed so
that each of these
outcomes is addressed
by more than one
module over Levels 4, 5
and 6.

Generic learning outcomes for the award of an Ordinary Degree:

On successful completion of at least 300 credits, students will have
demonstrated, in addition to the outcomes for a Diploma:

an ability to make flexible use of disciplinary concepts and techniques;

critical evaluation of approaches to solving problems in a disciplinary
context;

an ability to work autonomously within a structured
experience;

learning

effective communication of the results of their work in a variety of
forms; and will have had the opportunity to develop transferable skills
relevant to employment related to the discipline including successful
completion of two professional placements or school-based training
placements.

5. Content
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Summary of content by theme
(providing a ‘vertical’ view through the programme)

Programme themes are set out below. Most modules offer congruence with the Common Core of Skills
& Knowledge (CWDC 2010). Employability is an important focus in Level 5 and 6 modules and
particularly in theme 6. Current international research and practice and new theoretical material relating
to work with children, young people and families will be examined during the programme and
incorporated into research activities at Level 5 and in Research Project work at Level 6.

Key strands include national and international practice and policy, understanding the legal framework
and inclusion of the needs of minority groups.

Participants’ understanding of the multi-agency context of children’s services is deepened by sharing,
within programme sessions, perspectives from different aspects of children, young people and families’
services. For example, an introduction to child protection, at Level 4, is followed by ‘Assessments and
Interventions’ at Level 5. In this module, students build on their knowledge and understanding of
specific models of assessment including CAF, Signs of Safety and the Strengths and Difficulties
questionnaire, applying these to previous learning concerning child abuse and neglect. This equips
students to feel confident about applying their knowledge in practice. Feedback from students returning
from professional work placements has confirmed their sense of confidence and competence in
working with experienced practitioners, when using these approaches to assess the needs of children,
young people and families.

At Level 6, students have the opportunity to study ‘Difficulties Families Face’. This interlinks with
‘Therapeutic Interventions with Families’ and ‘Reflection and Supervision’. Emphasis continues to be
made of the role of comprehensive and accurate ecological assessment of children and families’
needs. As well as considering deficits within families, accurate ecological assessment also identifies
strengths and positive aspects and provision within families. Students will consider how family
strengths can be built upon in order to empower parents, children and young people to make better
choices. These Level 6 modules focus on critical reflective and practice skills, employability and
international approaches in the complex area of working with children and families, when multiple
agencies are involved, particularly where these concern high risk assessments of need or complex
therapeutic needs.

Programme Themes:

1 Child psychological and therapeutic work with families

2 The policy and legal framework influencing practice and integrated working
3 Keeping children and young people safe and emotionally well

4 Working professionally with children, young people and families
5 Research
6 Professional Development

1 2 3 4 5 6
Level | Introduction to | Childhood, Protecting Working with Professionalism Professional
4 Child Society and Children Families Development
Psychology Sacial Policy Placement 1
CYP 4062 CYP 4072 CYP 4082 CYP 4092 CYP 4102 CYP 4052
Level | Understanding | Children’s Assessments and | Option Research Methods Professional
5 Family Rights, Young | Interventions Violence in the Development
Dynamics People and Family Placement 2
the Law
CYP 5062 CYP 5242 CYP 5082 CYP 5102 CYP 5042 CYP 5052
Or
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Children with
Additional Needs
CYP 5232
Level | Therapeutic | Child and Difficulties Reflection and Research Project
6 Interventions | Youth Justice |Families Face Supervision
with Families
CYP 6062 CYP 6072 CYP 6092 CYP 6082 CYP 6034

Modules CYP 5102, CYP 5062, CYP 5242 and CYP 5082 support students’ capacity to study modules
that are relevant to work with children, young people and families. For example, at Level 5, students
can opt to study either CYP 5102 ‘Violence in the Family’ or CYP 5232 ‘Children with Additional Needs:
Diversity and Inclusion’, depending on their emerging academic and practice interests.

Students are expected to be self motivated learners, capable of effective independent study. The
academic team have sought to achieve an appropriate balance of opportunities and offer modules that
address the needs of students’ emerging and diverse work and academic interests. These develop as
students link theory and practice from their experiences of learning through professional placements.

Theme 1: Child psychological and therapeutic work with families

‘Introductlon to Child Psychology’ CYP 4062 at Level 4 introduces students to key areas affecting
children’s development. Child development theories are central to developing awareness of
attachment relationships and how these manifest in family dynamics. Students begin to understand
norms in child development. They begin to understand the consequences of poor or faulty attachments
and their impact on infant, child and adolescent development. Students continue to build on their
understanding at Level 5 in ‘Understanding Family Dynamics’ CYP 5062. Students subsequently have
the opportunity to develop skills in using therapeutic interventions with families within CYP 6062 at
Level 6. This skills based course enables students to develop effective practice skills in recognising
and responding to the therapeutic needs of children, young people and their families. Teaching and
learning activities focus on developing an awareness of the international literature on best practice and
the skills and understanding required to enhance employability.

Theme 2: The policy and legal framework influencing practice and integrated working

Understanding and awareness of the legislative and policy framework is central to safe practice with
children, young people and families. At Level 4, students begin to understand the context of multi
agency practice in ‘Childhood, Society and Social Policy’ CYP 4072. In this module, students are
introduced to concepts, including the changing status of children in society. At Level 5, their knowledge
and understanding is deepened through studying ‘Children’s Rights, Young People and the Law’ CYP
5242. Finally, at Level 6, ‘Child and Youth Justice’ CYP 6072 provides knowledge of the legal context
in which students will work in professional practice.

Theme 3: Keeping children and young people safe and emotionally well

To ensure students are competent to practise at Level 4, they are introduced to what constitutes child
abuse and neglect in ‘Protecting Children’ CYP 4082. This module equips them with the ability to work
effectively with other professionals, understanding Working Together to Safeguard Children 2013 and
the Children Act 1989 and 2004 and subsequent amendments to these. In preparation for their second
placement, teaching and learning activities focus on recognising and responding to the children and
young people, where parenting capacity is limited and parents cannot respond effectively to their
children and adolescents and fail to meet their needs.

n studying ‘Difficulties Families Face’ CYP 6092, students have an opportunity to consider key research
themes and to develop a deeper understanding of national and international evidence based practice.
This is beneficial in developing the necessary academic and research skills to complete an effective
Research Project and helps students to focus on the needs of service providers in meeting the needs
of vulnerable children and families.

Theme 4: Working professionally with children, young people and families
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The programme is designed to equip students with essential academic and practice skills for
successful work with vulnerable children, young people and families. The programme is predicated on
the belief that graduates will have enhanced resilience in working with children and families at differing
levels of difficulty. Some of these families will welcome help and support, whilst other families might
not see the immediate value and purpose of intervention. Hence, graduates of the programme should
have the necessary knowledge and skills to work with family resistance with the aim of empowering
parents and children to make informed choices and decisions, with the children’s developmental needs
and safety as the paramount consideration. At Level 4, students are introduced to systemic aspects
of ‘Working with Families’ CYP 4092. This module covers multi-agency working and communicating
and engaging with families in ‘preventative contexts’, focusing upon improving children’s
developmental outcomes. In Semester 2, ‘Protecting Children’ CYP 4082 builds upon the welfare and
development issues introduced in ‘Working with Families’ CYP 4092 to consider more acute risks and
detrimental impact of neglect and abuse. Across CYP 4082 and CYP 4092 students are encouraged
to understand children’s welfare and development on a continuum and the responsibilities that parents
and carers have at meeting these needs. The focus of teaching and learning activities enables students
to understand both the wider policy context of direct work and the values and anti-oppressive practice
required for effective and sensitive practice. At Level 5, students opt to study either ‘Violence in the
Family’ CYP 5102 or ‘Children with Additional Needs: Diversity and Inclusion’ CYP 5232. Both modules
include teaching and learning activities in awareness of disability and inclusion to ensure
undergraduates develop knowledge, skills and values necessary to work effectively with a diverse
range of children and families.

Theme 5: Research

Critical analysis and research skills are explicitly developed as the programme unfolds. At Level 4, the
module ‘Professionalism’ CYP 4102 introduces skills involved in professional practice and higher
education, including concepts of self-management, reflective practice, formal language, enquiry and
critical analysis. It includes practice in critical team work skills and provides initial IT and library support.
Students are introduced to academic writing structures and gathering/understanding data at Level 4.
Their knowledge, skills and application of formal enquiry is deepened, e.g. the capacity to interpret
data and express argument is encouraged and key research concepts and terminology, including
ethical issues, are introduced systematically across the programme and reinforced in the Level 5
modules ‘Research Methods and Evidence-based Practice’ CYP 5042, ‘Assessments and
Interventions’ CYP 5082 and ‘Understanding Family Dynamics’ CYP 5062. Students undertake
research studies at Level 6.

Theme 6: Professional Development Opportunities

At Levels 4 and 5, students have opportunities to make links with employers and to develop a practice
based understanding of how this is underpinned by theory. For many students the professional
development opportunities are a crucial means of understanding practice theory and promoting
effective links with future employers. Some of these students are subsequently offered graduate
employment.

At Level 6, students have had the opportunity to carry out two professional placements, one at Level
4 and one at Level 5, and generally have a clear idea about their individual academic and practice
interests. There is a clear emphasis on optimising academic and employability potential and making a
smooth transition to postgraduate work and/or further study. At this level, students have the opportunity
to study ‘Reflection and Supervision’ CYP 6082. Level 6 modules are designed to help students to
have the necessary practice and critical reflective skills they will need in working directly with children,
young people and families.
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6a. Structure: Academic Year 2014/5 accommodating published timetable and

registered students’ expectations

BA (Hons) in Working with Children, Young People and Families

Duration:

3 years full-time

Total credit rating: 360

Individual modules may be studied as Continuing Professional Development with optional submission

for accreditation.

Level 4 — with effect from September 2014

Candidates are required to take:

CYP 4062 Introduction to Child Psychology Sem 2 20 credits
CYP 4072 Childhood, Society and Social Policy Sem1 20 credits
CYP 4082 Protecting Children Sem 2 20 credits
CYP 4092 Working with Families Sem1 20 credits
CYP 4102 Professionalism Sem 1 20 credits
CYP 4052 Professional Development Placement 1 Sem1&2 20 credits

Level 5 — with effect from September 2014

Progression requirements: 120 credits from Level 4 or equivalent

Candidates are required to take:
CYP 5062 Understanding Family Dynamics Sem1&2 20 credits
CYP 5242 Children’s Rights, Young People and the Law  Sem 1 & 2 20 credits
CYP 5082 Assessments and Interventions Sem1lé&? 20 credits
CYP 5042 Research Methods and Evidence-based Sem 2 20 credits

Practice

Option: Candidates must choose either:
CYP 5102 Violence in the Family Sem1&2 20 credits
CYP 5232 Children with Additional Needs: Diversityand Sem 1 & 2 20 credits

Inclusion

Candidates are required to take:

CYP 5052 Professional Development Placement 2 Sem1&?2 20 credits

Level 6 — with effect from September 2014

Progression requirements: 120 credits from Level 4 or equivalent, plus 120 credits from Level 5 or equivalent

Candidates are required to take:

CYP 6062 Therapeutic Interventions with Families Sem1&?2 20 credits
CYP 6072 Child and Youth Justice Sem1&2 20 credits
CYP 6082 Reflection and Supervision Sem1&2 20 credits
CYP 6092 Difficulties Families Face Sem1&2 20 credits
CYP 6034 Research Project Sem1&?2 40 credits
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6b. Structure: Academic Year 2015/16

BA (Hons) in Working with Children, Young People and Families

Duration: 3 years full-time

Total credit rating: 360

Individual modules may be studied as Continuing Professional Development with optional submission
for accreditation.

Level 4 — with effect from September 2015

Candidates are required to take:

CYP 4062 Introduction to Child Psychology Sem 2 20 credits
CYP 4072 Childhood, Society and Social Policy Sem1 20 credits
CYP 4082 Protecting Children Sem 2 20 credits
CYP 4092 Working with Families Sem1 20 credits
CYP 4102 Professionalism Sem1 20 credits
CYP 4052 Professional Development Placement 1 Sem1&?2 20 credits
CYP 4000 Programme Level Assessment Sem 2 N/A

Level 5 — with effect from September 2015
Progression requirements: 120 credits from Level 4, or equivalent

Candidates are required to take:

CYP 5062 Understanding Family Dynamics Sem1 20 credits

CYP 5242 Children’s Rights, Young People and the Law  Sem 1 20 credits

CYP 5082 Assessments and Interventions Sem 2 20 credits

CYP 5042 Research Methods and Evidence-based Sem 2 20 credits
Practice

Option: Candidates must choose either:

CYP 5102 Violence in the Family Sem1 20 credits
CYP 5232 Children with Additional Needs: Diversity and Sem1 20 credits
Inclusion
Candidates are required to take:
CYP 5052 Professional Development Placement 2 Sem1&2 20 credits

Level 6 — with effect from September 2015
Progression requirements: 120 credits from Level 4, or equivalent, plus 120 credits from Level 5, or
equivalent

Candidates are required to take:

CYP 6062 Therapeutic Interventions with Families Sem1 20 credits
CYP 6072 Child and Youth Justice Sem1 20 credits
CYP 6082 Reflection and Supervision Sem 2 20 credits
CYP 6092 Difficulties Families Face Sem 2 20 credits

CYP 6034 Research Project Sem1&2 40 credits
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7. Learning, teaching and assessment
7a) Statement of the strategy for learning, teaching and assessment for the programme

This programme is designed to provide a learning experience that is informed by research and
scholarship as well as by professional practice, which endorses QAA guidance and Leeds Trinity
University Learning, Teaching and Assessment Strategy 2012-15 and its complementary
strategies, for example on Research and Equality and Diversity, Internationalisation and focus on
student employability and engagement. The programme is designed as a full-time programme.

The various contexts of working with children, young people and families can be challenging.
Practitioners are confonted with complex issues, often liaising with other practitioners from
different disciplines. Alongside these challenges of coordinating packages of support, practitioners
are often faced with different levels of resistance; they often have to persuade others about the
value of changing their behaviour. Hence, practitioners are continually analysing, evaluating and
creating solutions to familial problems. These cognitive skills of analysis, evaluation and creativity
are reflected as higher order thinking skills outlined in Bloom’s taxonomy of learning. The
assessment marking criteria are clearly based on Bloom’s taxonomy. Hence, the programme’s
learning, teaching and assessment strategy has been ‘reverse engineered’ from the demonstrable
outcomes identified in Bloom’s taxonomy and the assessment marking criteria. In short, we have
aspirations that our students gradually demonstrate more higher order thinking skills, such as
evaluation and creativity, as they progress through Levels 4 to 6.

Consequently, NP4 module descriptors have been rewritten to be consistent with Bloom'’s
taxonomy and the assessment marking criteria. This has focused the programme team upon
progressively working towards ensuring students’ demonstration of criticality by Level 6. A diverse
range of students will naturally display different degrees of creativity and criticality throughout their
academic careers and there is scope for them to do so in the variety of assessments at Levels 4,
5 and 6.

Students will be expected to experiment with ideas within the safety of the classroom and virtual
learning environment. Opportunities are provided for students to take risks with ideas and in some
cases experience success hy virtue of formulating an appropriate and creative response to a
problem question. These opportunities are facilitated in small group discussions and VLE forums.
The aim of such discussions is to develop student confidence in stance taking and decision making
on issues, which also supports their professional development and employability skill set.

Modules have also been redesigned to be delivered over a single semester rather than over two
semesters. This will have advantages in terms of greater depth of focus upon fewer areas of
content within each semester and allow for enrichment through international exchanges. However,
the pragmatics of timetabling arrangements mean that this must be phased in to be fully
operational from AY 2015/16. Therefore, the NP3 section on structure (6a) and the section on
module details (7¢) take account of this. The placement of each module either in Semester 1 or 2
was made with a holistic view of the programme. With a rationale of continuity between modules,
for example ‘Working with Families’ CYP 4092 in Semester 1, dovetailing into ‘Protecting Children’
CYP 4082. A consecutive module structure provides an opportunity for formative progression
through the themes identified previously. Hence, there is horizontal and vertical cohesion across
the programme.

Care has been taken in terms of varying the assessment submission dates between modules.
Hence, a module with two assessments would typically have a 2,000-word equivalent submission
at weeks 4, 5 or 6 and then a final submission at weeks 10, 11, or 12. The placement of these
dates has been with the students in mind, following consultation, to avoid ‘bunching’ assessment
deadlines together.
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Students will be inspired by highly qualified, innovative, motivated and research active staff. Care
has been taken to build in a variety of assessment methods throughout the programme to ensure
that students are required to demonstrate the ability to synthesise learning and to explore areas
of interest through personal study, culminating in the new ‘Research Project’ CYP 6034 module
at Level 6.

Consultation with students has indicated that the majority of students believe the assessments will
ensure they achieve their academic potential. The range of assessment methods equally allow
students to develop a range of skills, including formal writing, presentation, collaborative working,
independent research and practice skills, which will increase their employability at the conclusion
of this programme.

Planned development of the teaching and assessment of essential study skills is integrated within
the learning outcomes and assessment design of modules. By the end of Level 4, students’ study
skills are expected to be in line with those of ‘traditional’ HE students at this point, and Level 5
study skill development continues to be actively supported by module tutors in joint sessions with
the subject librarian.

Leeds Trinity’s Learning, Teaching and Assessment strategy requires all programmes “to adopt a
variety of delivery methods”. To this end, each module will be taught employing a variety of
different teaching styles:

o Formal lectures: Formal taught sessions where an academic will teach students new
theory or conceptual models.

e Seminars: Less formal, discursive sessions, with the module cohort being separated into
smaller groups. These sessions will either be facilitated by the module tutor or be student
led — with the tutor overseeing the work of a number of groups.

e Small group tutorials: Individual or very small “consultations” with the module tutor.
These sessions would enable an individual student to clarify any issues from the module
on which they need clarification.

¢ Independent study: Either individually or in small groups.

e E-learning: By use of Moodle and other on-line learning environments, students will be
encouraged to undertake on-line tasks which will complement the face to face teaching.

While not all modules will employ all of them, each module will employ a range of the methods
outlined above. The balance of approach is toward sessions incorporating a range of the above
pedagogic approaches. The programme team is strongly aware that interactive work has been
especially successful in engaging students.

Delivery of sessions will use different styles e.g. group thinking/collaboration of ideas, debates,
case studies, lecture, seminar, presentation, role play and the use of blogs. Staff are motivated,
as we firmly believe in educating students to the highest level in order that children, young people
and families benefit from a graduate practitioner and skilful decision maker. We seek to promote,
encourage, support and disseminate learning and research in the children, young people and
families studies’ field.

Programme delivery seeks to provide an environment that embraces learners from various
backgrounds, enriching their learning experiences and practices and promoting the ethos of
valuing diversity, which is central to the field of Working with Families.

The programme is designed to build gradually students’ confidence and capacity for independent
learning so that a key aspect of graduateness is the ability to recognise the value of lifelong
learning regarding employment and beyond. In the initial phase of Level 4, students have an
opportunity to build and refine skills for learning that apply in University and on placements.
Students’ confidence and ability to learn independently are vital. We encourage students to
engage with us in the form of progress and academic tutorials. Staff are available to discuss issues
with students. Class sizes are projected at under 50 to facilitate interaction and group work, in
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which even students with less initial confidence will feel able to take part. Student feedback on
other courses has emphasised how important this type of student enagement is.

Moodle is used to enhance the student learning experience. Opportunity is taken to deploy, where
appropriate, ‘flipped classroom’ and more blended learning approaches, where students access
the content materials electronically and in their own time and then explore their understanding in
more discursive and facilitatory group learning sessions, rather than the traditional ‘content driven’
lecture. For instance, in ‘Understanding Family Dynamics’ CYP 5062, examples of electronic
resources (learning objects) vary from simply hosting recommended reading and guiding
questions to video webcasts and presentations that students can rewind and revisit to suit their
learning style, as in ‘Working with Families’ CYP 4092. This can be particularly helpful around
assessment periods, where students are able to revisit and perhaps make more contextual sense
than they did ‘the first time around'.

The programme team is taking the opportunity to develop formative and summative assessment
based around the VLE. One example is the use of quizzes and decision making scenarios using
electronic software such as Articulate and Moodle’s quizmaking function, as in ‘Understanding
Family Dynamics’ CYP 5062. Although these take time to research and develop, once they are
created they can be used time and again. Advice on their effective deployment is being sought
from other University departments, along with the recently created Leeds Trinity Moodle Staff
Showcase. A particular benefit of these VLE learning objects is that they can be automatically
marked, providing students with immediate formative feedback on their performance.
Furthermore, if researched and designed properly, these learning objects might be used as part
of a summative assessment for the benefit of students and lecturers.

This programme sees assessment as part of its teaching, whether that be reflection upon tutor
feedback or collaborative work with peers to critique draft thinking or writing. Hence, the
assessment pattern has appropriate diversity consistent with the programme’s rationale.
Assessment involves formative and summative dimensions. It includes working with past papers,
presentations, reports, essays and case studies.

In addressing these factors, effective pedagogical practice includes:

1. specific taught study-skill development, including academic writing skills and IT, planned

across the programme via module objectives and integrated in assessment;

taught development of reflective and formative practices and use of peer study support;

tutors drawing on students’ diverse academic and work experiences, to facilitate

responsiveness to the needs of learners;

4. recognition of students’ existing knowledge and experience and active encouragement to
share these through group discussion, developing teamwork skills. Such sharing also
facilitates contextual learning about the multi-agency context of work with children, young
people and families, enhancing employability;

5. use of group discussion activities to encourage development of academic expression,
criticality, confidence and associated linguistic skills, including challenging debate, reflection
and theorising that underpin the development of academic writing skills;

6. integration of experiential learning as a key strategy for effective learning. Students learn
through applying formal source findings or theories to work-based practice; they engage in
problem-solving activities, role-play and applied project work, such as investigations of practice
processes;

7. some flexibility of delivery style and learning modes; for example, study patterns may include
web-based learning, supported workshops or group tutorial sessions, designed to suit the
learners; increased contact time for students with tutors to help staff get to know students’
needs better and develop effective partnerships to support learning;

8. recognition of the requirements of student engagement, learning needs and negotiated
assessment of students;

9. assessment tasks which enable participants to apply theory to working experiences, with
subsequent review and academic commentary;

2.
3.
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10.

11.

12.

13.

clear assessment structures combined with peer support activities and tutor contact, including
e-tutorials and flexibility of opportunities for learning development, that enhance development
of the students’ independent learning skills related to reading, research, development of
argument, reflection and evaluation. Furthermore, as students progress through Levels 4 and
5, assignments increasingly demand reflection, more critical analysis, synthesis and problem-
solving;

assessment of knowledge and understanding through reports, literature reviews, case-studies,
essays, coursework files, oral presentations, poster presentations and project work.
Professionally related skills are assessed through, for example, case-studies, role play and
reference to practice. Good use is made of presentations and peer review activities that
contribute formatively to the assessed outcome. The varied nature of assessments reflects the
needs of students and develops skills valued by employers, enhancing employability;

high frequency of assessment feedback and reflection on targets, facilitating a steep learning
curve;

tutorial support that helps students to reflect on their performance as an on-going tool to enable
students to be aware of how well they are doing in achieving deadlines and working at the rate
expected. Studying on a full-time 3-year programme, alongside working, and for some
students, family responsibilities, requires the work life balance to be acknowledged and
supported.




7c) Module details for Academic Year 2014/15 when only Level 4 modules are single semester and Levels 5 and 6 maintain their historical
Semester 1 and 2 format

11

Module number and |Learning and Assessment Teaching staff |Venue
name teaching : o o (Module co-ordinator | (if not
methods Component form  Magnitude Weighting Timing shown as first name, | Leeds
(e.g. 2,000 words and/or (Semester & indicative  in bold script) Trinity
or 2 hours) Pass/Fail teaching week) premises)
CYP 4102 Lectures/seminars/ Role Play 1,000 word equivalent |25% Semester 1 —week | Louise Priestley
Professionalism workshops and Portfolio 3000 words 75% 11
tutorials
CYP 4062 Lectures/seminars/ Essay 4,000 words 100% Semester 2 - week |Ray Steele
Introduction to Child workshops and 12
Psychology tutorials
Cyp4072 Lectures/seminars/ Poster presentation | 2 000-word equivalent |50% Semester 1 — week | Paul Coman
Childhood, Society and workshops and and written rationale 4
Social Policy tutorials of 1000 words
Essay 2,000 words 50% fgmester 1-week
CYP 40_82 ) Lectures/seminars/ Critical review of 2,000 words 50% Semester 2 — week | Syra Shakir
Protecting Children workshops and media article 5
tutorials
Essay 2,000 words 50% Semester 2 — week
12
CYP 4052 Workshops, tutorials | Portfolio 2,000-word equivalent |50% Semester 1 - week |sarah Flanagan
Professional and placement 11
?evelopment Placement Placement 1,000-word equivalent | Pass/Fail During Semester 2
performance
Reflective report 1,000 words 50% End of module
CYP 4092 Lectures/seminars/ Individual poster 2,000-word equivalent |50% Semester 1 — week | Syra Shakir
Working With Families workshops and presentation using 5
tutorials ICT
Essay 2,000 words 50% Semester 1 week -




Module number and |Learning and Assessment Teaching staff |Venue
name reaching metnods | component form  Magnitude Weighting ~ Timing e
(e.g. 2,000 words and/or (Semester & indicative  in bold script) Trinity
or 2 hours) Pass/Falil teaching week) premises)
CYP 5102 . Lectures/seminars/ A3 Poster 2,000-word equivalent |50% Semester 1 — week | Sue Elmer
Violence in the Family workshops and presentation 10
tutorials
Essay 2,000 words 50% Semester 2 — week
10
CYP 5062 ) . Lectures/seminars/ Portfolio including 4,000 words 100% Semester 2 —week | Tapo
Understanding Family workshops and case study and 9 Chimbganda
Dynamics tutorials reflective report
CY_P 52”:2 ) Lectures/seminars/ Case study 4,000 words 100% Semester 2 —week [Kevin Brain,
Children’s Rights, Young | \orkshops and 10 Pam Jarvis
People and the Law tutorials
CYP 5042 Lectures/seminars/ Research Proposal |4,000-word equivalent |100% Semester 2 —week [Carmen Lau
Research Methods and | yorkshops and 11 Clayton
Evidence-based Practice |,torials
CYP 5052 Workshops, tutorial Portfolio 1,000-word equivalent |30% Semester 1 —week | Sarah Flanagan
Professional and placement 11
Development Placement
2 Placement 1,000-word equivalent |Pass/Fail During semester 2
performance
Reflective report 2,000 words 70% End of placement
Needs: Diversity and tutorials
Inclusion Planning Activity 1,000 words 25% Semester 2 —
week 5
Evidence of co- 1,000 words or 25% Semester 2 —
operation in planning | equivalent week 9

activity




Module number and |Learning and Assessment Teaching staff |Venue
. o _ Module co-ordinat if not

name reaching metnods | component form  Magnitude Weighting ~ Timing e

(e.g. 2,000 words and/or (Semester & indicative  in bold script) Trinity

or 2 hours) Pass/Falil teaching week) premises)
CYP 5082 Lectures/seminars/ Group presentation |10 minutes 40% Semester 1 —week | Sue Elmer
Assessments and workshops and 9
Interventions tutorials

Essay 2,000 words 60% Semester 2 — week
11

Child and Youth Justice

workshops and 11 Pam Jarvis
tutorials ) )
Practical resource 2,000-word equivalent |50% Semester 2 - week
construction 11
Cyp 6982 Lectures/seminars/ A3 poster 2,000-word equivalent |40% Semester 1 — Syra Shakir
Reflection and workshops and presentation week 9
Supervision tutorials
Essay 2,000 words 60% Semester 2 - week
10
CYP 6092 - Lectures/seminars/ Information booklet | 1,500-word equivalent |50% Semester 1 — Carmen Lau
Difficulties Families Face workshops and week 10 Clayton
tutorials
Media review 2,000 words 50% ffmester 2 - week
CyP6034 Briefing and Research project 8,000 words or 100% Semester 2 — week |Paul Coman
Research Project supervision sessions/ equivalent 12 and Carmen
e-tutorials Lau Clayton
CYP 6062 Lectures/seminars/ Group oral 10 minutes 40% Semester 1 —week [Sue Elmer
Therapeutic workshops and presentation and (2,000-word 11
Interventions with tutorials Power Point equivalent)
Families
Essay 2,000 words 60% Semester 2 — week

9




7d) Module details for Academic year 2015/16 when all modules are typically over a single semester

Module number and |Learning and Assessment Teaching staff |Venue
name teaching . - o (Module co-ordinator | (if not
methods Component form  Magnitude Weighting Timing shown as first name, |Leeds
(e.g. 2,000 words and/or (Semester & indicative  in bold script) Trinity
or 2 hours) Pass/Falil teaching week) premises)
CYP4000 Pass/Falil Semester 2
Programme Level
Assessment
CYP 4102 Lectures/seminars/ Role Play 1,000 word equivalent |20% Mid module Louise Priestley
Professionalism workshops and
tutorials Portfolio 3000 words 70% Final week of
module
Directed Activities 500 word equivalent | 10% During Sem 1
CYP 4062 Lectures/seminars/ Directed Activities 500 word equivalent  [10% During Sem 2 Ray Steele
Introduction to Child workshops and
Psychology tutorials Portfolio consisting | 3,500 word equivalent |90% Sem 2 - week 12
of a poster
presentation and
essay
CYP 4072 Lectures/seminars/ Poster presentation | 1500-word equivalent |40% Sem 1 —week 6 Paul Coman
Childhood, Society and workshops and and written rationale
Social Policy tutorials of 1000 words
Directed Activities 500 word equivalent  [10% During Sem 1
Essay 2,000 words 50% Sem 1 -week 10
CYP 4082 Lectures/seminars/ Critical review of 2,000 words 40% Sem 2 —week 5 Syra Shakir
Protecting Children workshops and media article
tutorials
Directed Activities 500 word equivalent  [10% During Sem 2
Essay 2,000 words 50% Sem 2 —week 12




Module number and |Learning and Assessment Teaching staff |Venue
name reaching metnods | component form  Magnitude Weighting ~ Timing e
(e.g. 2,000 words and/or (Semester & indicative  in bold script) Trinity
or 2 hours) Pass/Fail teaching week) premises)
CYP 4052 Workshops, tutorials Directed Activities 500-word equivalent  |10% During Sem 1 Sarah Flanagan
Professional and placement
Development Placement
1 Portfolio 3,000 words 70% 1 week prior to
placement block

7 week placement 1,000 words 20% Semester 2

block weekly

reflections
CYP 4092 Lectures/seminars/ Individual poster 1500-word equivalent |40% Sem 1 - week 5 Syra Shakir
Working with Families workshops and presentation using

tutorials ICT

Directed Activities 500 word equivalent  |10% During Sem 1

Essay 2,000 words 50% Sem 1 —week 11
CYP 5102 Lectures/seminars/ A3 Poster 2,000-word equivalent |50% Sem 1—-week 4 |Sue Elmer
Violence in the Family workshops and presentation

tutorials

Essay 2,000 words 50% Sem 1 - week 10
CYP 5062 Lectures/seminars/ Portfolio including 4,000 words 100% Sem 1-week 11 |Tapo
Understanding Family workshops and case study and Chimbganda
Dynamics tutorials reflective report
CYP 5242 Lectures/seminars/ Case study 4,000 words 100% Sem 1-week 12 [Kevin Brain,
Children’s Rights, Young |workshops and Pam Jarvis
People and the Law tutorials
CYP 5042 Lectures/seminars/ Research Proposal | 4,000-word equivalent | 100% Sem 2—-week 11 |[Carmen Lau
Research Methods and | workshops and Clayton

Evidence-based Practice

tutorials




Module number and |Learning and Assessment Teaching staff |Venue
name reaching metnods | component form  Magnitude Weighting ~ Timing e
(e.g. 2,000 words and/or (Semester & indicative  in bold script) Trinity
or 2 hours) Pass/Fail teaching week) premises)

CYP 5052 Workshops, tutorial Portfolio 1,000-word equivalent |30% Sem 1-week 11 |Sarah Flanagan
Professional and placement
Development Placement During Sem 2
2 Placement 1,000-word equivalent |Pass/Fail

performance

Reflective report 2.000 words 70% End of placement
CYP 5232 Lectures/seminars/ Essay 2,000 words 50% Sem 1 —week 7 Helen Hanna
Children with Additional |workshops and
Needs: Diversity and tutorials Planning Activity 1,000 words 25% Sem 1 - week 12
Inclusion

Evidence of co- 1,000 words or 25% Sem 1 —week 12

operation in planning |equivalent

activity
CYP 5082 Lectures/seminars/ Group presentation |10 minutes 40% Sem 2 —week 9 Sue Elmer
Assessments and workshops and
Interventions tutorials Essay 2,000 words 60% Sem 2 —week 11
CYP 6072 Lectures/seminars/ Essay 2,000 words 50% Sem 1 —week 6 Kevin Brain and
Child and Youth Justice |workshops and Pam Jarvis

tutorials Practical resource 2,000-word equivalent |50% Sem 1 - week 12

construction
CYP 6082 Lectures/seminars/ A3 poster 2,000-word equivalent {40% Sem 2 —week 4 | Syra Shakir
Reflection and workshops and presentation
Supervision tutorials

Essay 2,000 words 60% Sem 2 —week 11
CYP 6092 Lectures/seminars/ Information booklet | 1,500-word equivalent |50% Sem 2 —week 5 Carmen Lau
Difficulties Families Face |workshops and Clayton

tutorials Media review 2,000 words 50% Sem 2 —week 12

CYP 6034 Briefing and Research project 8,000 words or 100% Sem 2 —-week 12 [Paul Coman

Research Project

supervision sessions/
e-tutorials

equivalent

and Carmen
Lau Clayton




CYP 6062 Lectures/seminars/ Group oral 10 minutes 40% Sem 1 —week 5 Sue Elmer
Therapeutic workshops and presentation and (2,000-word
Interventions with tutorials PowerPoint equivalent)
Families
Essay 2,000 words 60% Sem 1 —week 12




7e) Programme learning outcomes covered

Assessed learning outcomes of the programme
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Level 4

CYP 4102 Professionalism

CYP 4062 Introduction to Child
Psychology

CYP 4072 Childhood, Society and
Social Policy

CYP 4082 Protecting Children

CYP 4092 Working with Families

CYP 4052 Professional Development
Placement 1

Level 5

CYP 5082 Assessments and
Interventions

CYP 5062 Understanding Family
Dvnamics

CYP 5242 Children’s Rights, Young

People and the L aw

CYP 5042 Research Methods and

CYP 5102 Violence in the Family




CYP 5232 Children with Additional
Needs: Diversity and Inclusion

CYP 5052 Professional Development
Placement 2

Level 6

CYP 6062 Therapeutic Interventions
with Families

CYP 6072 Child and Youth Justice

CYP 6082 Reflection and Supervision

CYP 6092 Difficulties Families Face

CYP 6034 Research Project




8. Entry requirements

BA Degree programme

Applicants should normally have achieved the following prior to registration for the programme:

5 academic or vocational qualifications, of which at least 2 should be GCE or VCE ‘A’ Levels
(or equivalent at Level 3) and 1 should be GCSE English Language at grade C (or equivalent).

Some equivalent qualifications and the current typical offer conditions in terms of UCAS tariff
points are detailed in the undergraduate prospectus. For students whose first language is not
English, a pass in an approved test in English is needed, e.g. the International English Language
Testing Service (IELTS) and the Test of English as a Foreign Language (TOEFL).

Applications are welcome from those with few or no formal qualifications. Any previous relevant
work experience and learning will be assessed and, where appropriate, accredited as part of the
application process. Please see Leeds Trinity’s Principles and Guidelines for the Recognition of Prior
Learning.

An enabling access policy operates with regard to age, gender and disability. It is anticipated that
the vocational nature of the programme will encourage applicants from diverse educational
backgrounds. Although many will have ‘A’ Levels, some might have limited formal qualifications
and others could possess first degrees or even postgraduate awards. Additionally, some
students will transfer from other degree programmes.

Students wishing to enter the programme at Level 4 must demonstrate their competence in the
use of English language. All students require a Level 2 literacy qualification such as Level 2
functional skills in Literacy, Level 2 basic literacy skills or GCSE English Language at grade C.

International qualifications in English must be approved by Leeds Trinity University, e.g.

IELTS: 6.0 overall (no component below 5.5)
TOEFL IBT: 79, with Speaking at least 20 and other components at least 18
Pearson English Test Academic: 52 (ho component below 51).

Applicants should be aged 18 or over and have interest and motivation regarding work that
involves supporting children, young people and, if appropriate, their families.

Specific entry requirements:

o Level 2 Literacy qualification, e.g. Adult Literacy Level 2, GCSE English Language grade
C, Functional Skills English Level 2;

e Two Level 3 qualifications or equivalent, e.g. ‘A’ Level, BTEC, NVQ3, NNEB,;

e Be able to work with children, young people and families.

9. Progression, classification and award requirements

Details of requirements for student progression between levels and receipt of the award(s)
(A certain level of attainment which must be achieved in a specific module; any modules exempted
from condonement, any deviation from the standard institutional stipulations for award classification

Condonement will not be available for failure in the following modules:

CYP 4052 Professional Development Placement 1

CYP 5052 Professional Development Placement 2

CYP 5042 Research Methods and Evidence-based Practice
CYP 6034 Research Project




10. Prerequisites

Details of modules which must be passed before enrolment on a module at a higher level

11. External examining arrangements

One external examiner will examine the BA degree.

12. Additional information

Programme delivery pattern:
This programme is delivered as a full-time 3-year course:

1. the six modules each year are delivered in either one or two semesters;

2. students’ diverse learning needs, including differentiation of delivery and assessment
can be negotiated where needed;

3. professional development is included as an integral part of the programme; students

are expected to complete and pass two professional development placements during
Level 4 and Level 5.

13. Additional support needs

Participants are routinely invited to indicate their needs on the application form, to engage with
Quickscan and to liaise with the Dyslexia and Disability Support Services. Additional support is
provided by module tutors and the programme team where deemed appropriate. Arrangements
are made to accommodate students with additional support needs and any unavoidable

restrictions on their participation in the programme/scheme. There are no particular factors that
necessitate bespoke arrangements for this programme.

(Key aspects of the Equality Impact Assessment for the Department — see Internal Audit Form
NP2G for further details).
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